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ABSTRACT

This study aims to determine school administrators’ attitudes toward special education, their level
of knowledge, their collaboration experiences, and their in-service training needs. The study group
of the research, which was conducted with a case study based on qualitative research methods,
consisted of eight school administrators who served in public schools in the academic year of 2022-
2023. Five themes were identified by analyzing the data obtained through the interview technique.
The results of the study revealed that the school administrators described individuals with special
needs as individuals who differ from their peers in certain areas and need special attention and
education. The school administrators considered themselves inadequate in the field of special
education. In the collaboration theme, they emphasized the significance of family collaboration but
indicated that they were not supported as needed. Moreover, the administrators needed in-service
trainings and seminars. Consequently, the role of administrators in special education has a direct
impact on the education and development of students with special needs. They should have a broad
accumulation of knowledge, exhibit strong leadership skills and act with an empathetic approach. In
this sense, it is expected that the organization of in-service trainings and seminars will enhance the
quality of special education services by improving the knowledge and skills of administrators.

Keywords: Special education, school administrators, case study, educational need, role of
administrators.
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RESUMO

Este estudo tem como objetivo determinar as atitudes dos administradores escolares em relagdo a
educacdo especial, seu nivel de conhecimento, suas experiéncias de colaboracao e suas necessidades
de treinamento em servico. O grupo de estudo da pesquisa, que foi conduzido com um estudo de caso
baseado em métodos de pesquisa qualitativa, consistiu em oito administradores escolares que
atuaram em escolas publicas no ano académico de 2022-2023. Cinco temas foram identificados pela
analise dos dados obtidos por meio da técnica de entrevista. Os resultados do estudo revelaram que
os administradores escolares descreveram individuos com necessidades especiais como individuos
que diferem de seus pares em certas areas e precisam de atencdo e educacdo especiais. Os
administradores escolares se consideraram inadequados no campo da educagdo especial. No tema
colaboracio, eles enfatizaram a importancia da colaboracao familiar, mas indicaram que nao foram
apoiados conforme necessario. Além disso, os administradores precisavam de treinamentos e
seminarios em servico. Consequentemente, o papel dos administradores na educacdo especial tem
um impacto direto na educac¢do e no desenvolvimento de alunos com necessidades especiais. Eles
devem ter um amplo acimulo de conhecimento, exibir fortes habilidades de lideranca e agir com uma
abordagem empatica. Nesse sentido, espera-se que a organiza¢do de treinamentos e seminarios em
servico melhore a qualidade dos servigos de educagdo especial ao melhorar o conhecimento e as
habilidades dos administradores.

Palavras-chave: Educacgdo especial, administradores escolares, estudo de caso, necessidade
educacional, papel dos administradores.

Introduction

Recognized as a fundamental part of human rights, education is an important
element that prepares individuals for life, shapes social structures, and promotes
economic growth (UNESCO, 2023). As opposed to the goal of academic achievement
alone, education turns individuals into active participants in social, cultural, and
economic life (UNDP, 2020). This holistic structure plays a pivotal role in achieving
sustainable development (UN, 2015). Special education allows everyone to exercise
this right equally in accordance with their learning needs (Francisco et al., 2020).
From this standpoint, special education services are interpreted as a means of
seeking ways to respond to the different characteristics and needs of individuals as
well as delivering a common education to each individual (Nilholm, 2006).

Special education is defined as a type of adapted and individualized training
according to the different learning needs of individuals (Kirk et al., 2015). Special
education needs come up at the center of physical, psychological, intellectual,
communicative, and social needs (Bessarab et al., 2023). It is important to rely on

individualized learning approaches to provide support and resources in order to
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meet these needs (Chekan et al.,, 2023). Therefore, special education includes a wide

range of methods, approaches, and materials specific to the needs (Kavale et al,,
1990; Oliveira et al.,, 2022).

The primary objectives of providing students who need special education
with educational support are to integrate them into society and allow them to
socialize (Oliinyk et al., 2023). Therefore, the activities carried out based on special
education rely on the understanding of collaboration and social integration
(Loreman et al.,, 2010). Collaboration, support, and various activities appropriate to
the developmental level and needs of each child are among the basic components of
this understanding (Lopatynska et al., 2023). Given the current goals of the modern
education system, special education has become more and more important for
meeting individual needs, attaining independent living skills, and ensuring an
effective participation in society (Stepanenko et al., 2023).

Providing appropriate educational opportunities to students with special
needs requires interdisciplinary collaboration and responsibility (Crispel &
Kasperski, 2019). Formulating educational plans for individuals with special
educational needs based on collaboration and identifying their needs allows for the
construction of inclusive learning settings (Bhroin & King, 2019). It is necessary to
establish collaboration between stakeholders, formulate joint plans, and involve all
school staff for the effective transformation of schools therein (Paulsrud & Nilholm,
2020).

Over time, the responsibility for managing special education policies and
practices therein has become more apparent for school administrators (Patterson
et al., 2000). Therefore, school administrators are expected to have sufficient level
of knowledge about the functions and implementation procedures of special
education (Pregot, 2021). It is thought that this competence will allow
implementation, evaluation, and improvement activities to function in a coherent
structure (Murphy, 2018), and a common vision for special education can be built
(Bettini et al., 2016). The understanding of special education activities and the
development of appropriate leadership skills by school administrators therein are
among the factors that directly affect the success of schools for special education
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(Billingsley, 2019). In this regard, administrators are expected to build a climate that

offers consistent and frequent opportunities to support the development of all
students (Wakeman et al., 2006).

Leithwood and Riehl (2003) emphasize that successful school leadership has
a significant impact on students’ learning outcomes. Likewise, leaders’ supportive
and inclusive approaches (Zigmond et al., 2009) in special education improve the
achievement of students with special needs. From this standpoint, it is considered
that administrators play an active role in the provision and effective use of the
resources required for special education services (Rodriguez & Gil, 2014), in setting
the special education policies by the school (Reindal, 2010) and directing them, and
in making strategic decisions for the implementation of special education programs.
Moreover, administrators are expected to provide the necessary support in the
ongoing development of special education personnel and in the process of realizing

the potential of students with special needs (Idol, 2006).

Aim of the Study

Collaborative efforts with special education staff, teachers, other school
personnel, and students in a school setting play a key role in building inclusive
educational settings. School administrators contribute to the holistic, harmonious,
and successful services provided to all students by standing at the center of these
collaborative efforts. At this point, school administrators’ opinions on special
education matter and steer the process. Therefore, this study aims to determine the
opinions of school administrators in educational institutions about special
education. Based on this objective, the following sub-objectives are discussed in the
study:

e To determine the opinions of school administrators about individuals

with special needs based on their knowledge and experience.
e To determine whether or not school administrators have sufficient level

of knowledge about children with special needs.
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e To determine school administrators’ participation in seminars and in-

service trainings on children with special needs and their opinions on the
subject.

e To determine the thoughts of school administrators about the
collaborative activities with the families of children with special needs.

e To determine the alternative program suggestions of school
administrators about preparing programs for students with special

needs.

Methodology

Research Model

The study, which was conducted to determine the opinions of school
administrators in educational institutions about special education, adopted
qualitative research methods and a case study design. The case study design
investigates the factors related to a particular circumstance with a holistic approach
and focuses on how they affect or are affected by the case (Silverman, 2018).
Merriam (1998) argues that a case study is an effective tool for conducting quality
research in education and states that it can be adopted to understand and evaluate
educational processes and practices in depth. Yin (2009) defines a case study as a
method that comprehensively and systematically examines real-life events that
exist in a particular context. Case studies usually aim to arrive at generalizations
through one or more case studies, and in-depth data collection techniques are used
thereon. The present study aims to understand the process in depth with the case
study design in order to reach detailed data about the circumstances analyzed

through case studies and experiences.

Study Group

The study group of the research consisted of eight school principals who are
working as administrators in public schools affiliated with the Ministry of National
Education in the academic year 2023-2024. Five of the eight administrators

Conhecimento & Diversidade, Niterdi, v. 16, n. 44
out./dez. 2024.

392




ISSN 2237-8049

DIVERSIDIDE

continue to work as school principals and three as assistant principals. The study

group of the research was identified by using the criterion sampling method, one of
the purposeful sampling methods. The criterion sampling method is based on the
understanding of the study of cases that meet a set of predetermined criteria
(Christensen et al., 2020). The participants who voluntarily participated in the
research among primary and secondary school administrators and had special
education classrooms in their institutions were selected as the criterion for this

study. Table 1 shows the demographic data of the participants.

Table 1 - Demographic characteristics of the school administrators

Frequency
Gender
Male 8
Age range
30-39 2
40-49 2
50-59 4
Professional seniority
11-15 years 4
20 years and more 4
Educational Background
Bachelor's degree 4
Master’s degree 3
Doctoral degree 1
Working level
Primary school 5
Secondary school 3
TOTAL 8

When Table 1 was analyzed, it was observed that mostly participants over
the age of 50 in the study group, which consisted entirely of men were involved in
the study process. It was determined that the participants, who were distributed
evenly according to their professional seniority, mostly held bachelor’s degrees and

mostly worked in primary schools.

Data Collection Tools
An interview form was used in the study on school administrators’ opinions
on special education. Literature review and expert opinions were used in the
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preparation stages of the interview form. Opinions of four field experts were taken

for the draft form with the questions prepared within the framework of the main
purpose and sub-objectives of the study. Then, the form was revised for language
and expression based on the expert opinion. Before the final interview, a pilot
application was held, and responses to the interview questions were received from
six participants. After the form was determined to be clear and understandable for
the participants, it was put into final form. The interview form used in the study
includes the following questions:

1. What comes to your mind when you think of an individual with special
needs based on your own knowledge and experience? How do you
describe these individuals?

2. Do you think you have enough knowledge about children with special
needs?

3. Have you attended or would you like to attend seminars and in-service
trainings on children with special needs? If yes, can you tell us why?

4. Are there students with special needs in your school? If yes, how do you
cooperate with their families?

5. If you were authorized to prepare a program for students with special

needs, what would you make different?

Data Collection Process

Eight school administrators participated in the study, and the data were
collected through interviews. After the development of the data collection tool, the
necessary formal permissions were obtained. The interview form was delivered to
the participants in writing. However, the participants were informed about the
study during this process. The participants gave their written and verbal consents.
The principle of participant confidentiality was adhered to during the data collection
phase and the ongoing process of the study. All participant opinions were matched
with appropriate participant codes. The data were recorded as research notes and

made ready for the data analysis process.
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Data Analysis

Editora

A written document was created for the responses to the interview questions
and was analyzed using the descriptive analysis technique. The main purpose of
descriptive analysis is to reach concepts and correlations that can explain the
collected data (Saldana, 2019). In this regard, the responses to the interview
questions that constitute the data were analyzed and interpreted, and concepts and

correlations were found based on the outcomes achieved.

Findings

After the data analysis process was completed, the opinions of the school
administrators were discussed under five main themes. The themes called as
Definition of Individuals with Special Needs, Competence, In-Service Training and
Seminars, Collaboration, and Alternative Program Suggestions and the findings

reached are presented in sub-headings.

Description of Individuals with Special Needs

The responses of the participants to the questions, “What comes to your mind
when you think of an individual with special needs based on your own knowledge
and experience?” and “How do you describe these individuals?” were analyzed
under the theme of Definition of Individuals with Special Needs. When the
participants were asked to define individuals with special needs, it was determined
that they described individuals who differed from their peers in particular areas and
therefore needed special attention and education. There were statements such as
formulating individual education plans to promote the development of these
individuals and maximize their potential and implementing these plans accordingly.

Some of the opinions of the participants under this theme are as follows:

They are people who have differences in particular areas compared to
their peers and therefore need special attention. (P6)

They are individuals who lack the ability to accomplish their own life skills
on their own. (P2)
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“It requires special knowledge and skills. An education program that
incorporates different teaching and techniques has been forthcoming.”
(P7)

Competence

The responses of the participants to the question, “Do you think you have
enough knowledge about children with special needs?” were analyzed under the
Competence theme. The participants mostly stated hereunder that they found
themselves incompetent in this field. They explained their opinions thereon with the
involvement of complex processes in the field of special education. Evaluations such
as the emergence of different needs and the necessity of having up-to-date
information about innovations and developments in this field are among the issues
that participants took into account when evaluating their level of competence. Some

of the opinions of the participants under this theme are as follows:

No, I do not think so. I think this field involves quite complex processes.
(P1)

Partially. I do not have enough knowledge. Because it is a complex field
with different needs. (P2)

In-Service Training and Seminars

The responses of the participants to the questions, “Have you attended or
would you like to attend seminars and in-service trainings on children with special
needs?” and “If yes, can you tell us why?” were analyzed under the In-Service
Training and Seminars theme. The participants demanded in-service training and
seminars in the field of special education. They emphasized that they endeavored to
expand their knowledge and improve their skills in this field, follow current
advances, and respond more effectively to the needs of students with special needs.
The participants believe that in-service trainings and seminars will provide them
with knowledge about new approaches, methods, and strategies and help them
manage special education practices more efficiently. Some of the opinions of the

participants under this theme are as follows:
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I attended trainings. I would like to help more when there are such
children in my class. (P3)

I have attended a course on special education before. I would like to attend
training on this subject again. (P5)

“I attended a few trainings on this subject. I think I should have knowledge
on the subject.” (P8)

Collaboration

The responses of the participants to the questions, “Are there students with
special needs in your school?” and “If yes, how do you cooperate with their families?”
were analyzed under the Collaboration theme. This theme was structured according
to school administrators’ opinions on collaboration with families, teachers,
administrators, and other students and teachers in special education. Therefore, the
participants emphasize particularly the importance of family collaboration in
special education. However, they stated that they were not supported enough by the
families, they worked in collaboration with the teacher in the school, and they
planned and implemented social, cultural, awareness, and responsibility activities
and projects with other teachers and students under inclusive education. Based on
their opinions accordingly, it is considered that the joint efforts of all stakeholders
will ensure the complete and effective integration of individuals with special needs

in society. Some of the opinions of the participants under this theme are as follows:

There are students with special needs in my school. They are not involved
in the school setting and student groups. I believe that their families are
generally interested. However, they still have problems in joining
activities. (P1)

Individuals with a mild level of autism need intensive special education
and support education due to limitations in the fields of social interaction
and communication. Collaborative activities such as sharing information
with families and attending training programs are held. (P6)

Alternative Program Suggestions
When the alternative suggestions offered by the administrators for preparing

programs for students with special needs were examined, it was observed that
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individualized education, collaboration, and flexibility were frequently discussed.

Accordingly, focusing on the needs of the students and conducting need-oriented
studies were suggested. Accordingly, these needs have been considered as a critical
factor in order to manage the learning processes of students with special needs with
maximum efficiency. Related participant opinions emphasized that education for
students with special needs should be flexible and inclusive.

They also suggested that stakeholders should cooperate effectively in order
to meet these individual needs. Participants made evaluations about the active
participation of all stakeholders, including parents, teachers, school administrators,
and experts, during this process. Therefore, the contributions of stakeholders in the
education process were argued to make the efficiency to be offered to students more

comprehensive and effective.

When preparing a program for students with special needs, I would focus
on the individualized approach. The needs of each student are different.
This approach is important to provide the most appropriate education for
the student. I would also make use of various learning methods, materials,
and activities in the program for diversity and flexibility. I would create a
flexible structure that would allow students to progress at different paces
and be suitable for different learning styles. (P7)

I would make sure that necessary arrangements are made based on joint
efforts with parents, teachers, school administrators, and experts who are
the stakeholders of special education. (P8)

Discussion and Conclusion

This study evaluated school administrators’ definitions of individuals with
special needs, their level of competence, their collaboration experiences, and their
in-service training needs. The definition by school administrators for individuals
with special needs as people who have differences in particular areas compared to
their peers and need special attention and education underline the requirement for
an individualized approach in special education (Florian & Black-Hawkins, 2011).
The definitions of the participants as “they are people who have differences in

particular areas compared to their peers and therefore need special attention” and
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“differently developing individuals” indicated that they had an understanding

responsive to the needs of students with special needs (Smith et al.,, 2006).

The administrators stated that they found themselves incompetent when it
came to competence in special education. This feeling of incompetence was
attributed to factors such as lack of adequate training in the field of special
education, lack of up-to-date knowledge about innovations and advances, and lack
of adequate material and human resources (Ainscow, 1999; Lindsay, 2007). This
leads to difficulties in providing special education programs and support services.
As a matter of fact, Hargreaves and Fullan (2012) discussed bureaucratic affairs and
procedures as a factor that limited the competencies of administrators.

Regarding collaboration, the administrators emphasized that family
collaboration is of great importance in special education. Friend and Cook (2010)
associated this with the quality of teaching. However, school administrators stated
that they were not supported enough by the families and they worked in
collaboration with teachers in the school. They also stated that they planned and
implemented social, cultural, awareness, and responsibility activities with other
teachers and students under inclusive education. These collaborative efforts play an
important role in allowing individuals with special needs to integrate into society as
complete and active members (Crispel & Kasperski, 2019; Villa & Thousand, 2005).

As discussed by Westwood (2018), the administrators’ demand for in-service
training and seminars reflected their efforts to expand their knowledge and improve
their skills in this field, to follow current advances, and to respond more effectively
to the needs of students with special needs. These trainings and seminars will
provide administrators with knowledge about new approaches, methods, and
strategies and help them manage special education practices more efficiently
(Stainback & Stainback, 1996).

Finally, the role of administrators in special education has a direct impact on
the education, development, and overall well-being of students with special needs.
Therefore, as Kauffman and Landrum (2018) discuss, administrators need to have a
broad accumulation of knowledge, strong leadership skills, and an empathetic
approach. The effective fulfilment of these roles by administrators will improve the
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quality of the educational experiences of students with special needs and allow them

to integrate into society as complete and active members (Hargreaves & Fullan,
2012).

Results of this study provide important information about school
administrators’ definitions of individuals with special needs, their level of
competence, their collaboration experiences, and their in-service training needs.
The correct definition of individuals with special needs by school administrators
and their emphasis on the necessity of formulating individual education plans
showed that they understood the importance of special education (Florian & Black-
Hawkins, 2011; Smith et al.,, 2006). The fact that administrators found themselves
insufficient in special education suggested the need for more training and resources
in this field. In this sense, Westwood (2018) emphasized that the knowledge and
skills of administrators would improve with the organization of in-service training
and seminars, and the quality of special education services could improve
accordingly. Moreover, family collaboration and inclusive education activities are
important elements to support the integration of individuals with special needs into
society (Friend & Cook, 2010).

Consequently, the role of school administrators in special education has
critical importance in the success of these services. Having sufficient knowledge and
skills, exhibiting strong leadership qualities, and acting with an empathic approach
by administrators have a great impact on maximizing the potential of students with
special needs and their participation in society as active individuals (Ainscow, 1999;

Kauffman & Landrum, 2018).

Suggestions

Based on the study results, the following suggestions were developed for
school administrators to be more effective and competent in the education of
individuals with special needs:

Studies can be done to increase in-service trainings and seminars. These
trainings will provide administrators with knowledge about current approaches,
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methods, and strategies in special education and improve their competencies in this

field. They will also ensure that they have up-to-date knowledge about innovations
and advances.

Administrators suffer from difficulties in providing special education
programs and support services. Therefore, strategic plans should be formulated for
the provision of necessary resources and the effective use of these resources. This is
important to meet the needs of both teachers and students.

The role of administrators in special education has a direct impact on the
education, development, and overall well-being of students with special needs.
Therefore, administrators need to have a broad accumulation of knowledge and
strong leadership skills. Adopting an empathic approach will improve the
educational experiences of students with special needs and allow them to integrate
into society as complete and active members. Accordingly, programs and support
should be provided to improve the training and leadership skills of administrators.

The suggestions offered will guide school administrators to be more effective
in special education and to maximize the potential of students with special needs.
Inclusive and supportive approaches in education will contribute to the growth of

all students as successful and happy individuals.

REFERENCES

Ainscow, M. (1999). Understanding the development of inclusive schools. Falmer
Press.

Bessarab, A., Antonenko, I., Turubarova, A., Smoliak, V., & Morenko, O. (2023).
Inclusive education: strategies and methods of implementation in the context of

modern pedagogy. Brazilian Journal of Education, Technology and Society
(BRAJETS), 16(se2), 165-177. http://dx.doi.org/10.14571 /brajets.v16.nse2.2023

Bettini, E., Benedict, A., Thomas, R., Kimerling, J., Choi, N., & McLeskey, J. (2017).
Cultivating a community of effective special education teachers: Local Special
Education Administrators’ Roles. Remedial and Special Education, 38(2), 111-126.
https://doi.org/10.1177/0741932516664790

Conhecimento & Diversidade, Niterdi, v. 16, n. 44
out./dez. 2024.



http://dx.doi.org/10.14571/brajets.v16.nse2.2023
https://doi.org/10.1177/0741932516664790

ISSN 2237-8049

DIVERSIDIDE

Bhroin, 0. N., & King, F. (2019). Teacher education for inclusive education: A
framework for developing collaboration for the inclusion of students with support
plans. European Journal of Teacher Education, 43(1), 38-63.
https://doi.org/10.1080/02619768.2019.1691993

Billingsley, B. (2019). Leadership and special education: Perspectives on leading
and managing inclusive schools. Exceptional Children.

Chekan, 0., Haiash, 0., Liubchenko, I., Popovych, N., & Barna, K. (2023). Inclusive
Education: approaches and methods of working with children with special needs.
Brazilian Journal of Education, Technology and Society (BRAJETS), 16(3), 639-647.
http://dx.doi.org/10.14571 /brajets.v16.n3.2023

Christensen, L. B., Johnson, R. B., and Turner, L. A. (2020). Research methods:
Design and analysis (3 ed., translated from the 12th ed., A. Aypay, Trans. Ed.). An1
Publishing. (Original work published 2014). ISBN: 978-605-170-015-1.

Crispel, 0., & Kasperski, R. (2019). The impact of teacher training in special
education on the implementation of inclusion in mainstream classrooms.
International Journal of Inclusive Education, 25(9), 1079-1090.
https://doi.org/10.1080/13603116.2019.1600590

Florian, L., & Black-Hawkins, K. (2011). Exploring inclusive pedagogy. British
Educational Research Journal, 37(5), 813-828.

Francisco MPB, Hartman M, Wang Y. (2020). Inclusion and special education.
Education Sciences, 10(9), 238. https://doi.org/10.3390/educsci10090238

Friend, M., & Cook, L. (2010). Interactions: Collaboration skills for school
professionals. Pearson.

Hargreaves, A., & Fullan, M. (2012). Professional capital: Transforming teaching in
every school. Teachers College Press.

Idol, L. (2006). Toward inclusion of special education students in general
education: A program evaluation of eight schools. Remedial and Special Education,
27(2), 77-94. https://doi.org/10.1177/07419325060270020601

Kauffman, J. M., & Landrum, T.]. (2018). Characteristics of emotional and
behavioral disorders of children and youth. Pearson.

Kavale, K. (1990). Effectiveness of special education. In T. B. Gutkin & C. R.
Reynolds (Eds.), The handbook of school psychology (2nd ed., pp. 868-898). John
Wiley & Sons.

Kirk, S. A, Gallagher, |. ]., & Coleman, M. R. (2015). Educating exceptional children

Conhecimento & Diversidade, Niterdi, v. 16, n. 44
out./dez. 2024.

402



https://doi.org/10.1080/02619768.2019.1691993
http://dx.doi.org/10.14571/brajets.v16.n3.2023
https://doi.org/10.1080/13603116.2019.1600590
https://doi.org/10.3390/educsci10090238
https://doi.org/10.1177/07419325060270020601

ISSN 2237-8049

DIVERSIDIDE

(14t ed.). Cengage.

Editora

Leithwood, K., & Riehl, C. (2003). What we know about successful school
leadership. Phi Delta Kappan, 84(9), 582-594.

Lindsay, G. (2007). Educational psychology and the effectiveness of inclusive
education/mainstreaming. British Journal of Educational Psychology, 77(1), 1-24.

Lopatynska, N., Omelchenko, M., Deka, L, Protas, 0., & Dobrovolska, N. (2023). The
role of inclusive education in the social integration of children with special
educational needs. Brazilian Journal of Education, Technology and Society
(BRAJETS), 16(1), 135-142. http://dx.doi.org/10.14571 /brajets.v16.n1.2023

Loreman, Tim & Deppeler, Joanne & Harvey, David. (2010). Inclusive education:
Supporting diversity in the classroom. Routledge

Merriam, S. B. (1998). Qualitative research and case study applications in
education. Jossey-Bass.

Murphy C. (2018). Transforming inclusive education: nine tips to enhance school
leaders’ ability to effectively lead inclusive special education programs. Journal of
Education Research and Practice, 8(1), 87-100.

Nilholm, C. (2006). Special education, inclusion and democracy. European Journal
of Special Needs Education, 21(4), 431-445.
https://doi.org/10.1080/08856250600957905

Oliinyk, T., Mishchenko, 0., lievliev, O., Saveliev, D., & Hubina, S. (2023). Inclusive
education in Ukraine: Conditions of implementation and challenges. Brazilian
Journal of Education, Technology and Society (BRAJETS), 16(se2), 50-62.
http://dx.doi.org/10.14571 /brajets.v16.se2.2023

Oliveira, J. V. R, Pedrosa, I. M., & Torres, . P. (2022). Trends in digital games on
special education: A review of international literature. Brazilian Journal of
Education, Technology and Society (BRAJETS), 15(1), 83-97.
http://dx.doi.org/10.14571 /brajets.v15.n1

Patterson, ., Marshall, C., & Bowling, D. (2000). Are principals prepared to manage
special education dilemmas? NASSP Bulletin, 84(613), 9-20.
https://doi.org/10.1177/019263650008461303

Paulsrud, D., & Nilholm, C. (2020). Teaching for inclusion - a review of research on
the cooperation between regular teachers and special educators in the work with
students in need of special support. International Journal of Inclusive Education,
27(4), 541-555. https://doi.org/10.1080/13603116.2020.1846799

Conhecimento & Diversidade, Niterdi, v. 16, n. 44
out./dez. 2024.

403



http://dx.doi.org/10.14571/brajets.v16.n1.2023
https://doi.org/10.1080/08856250600957905
http://dx.doi.org/10.14571/brajets.v16.se2.2023
http://dx.doi.org/10.14571/brajets.v15.n1
https://doi.org/10.1177/019263650008461303
https://doi.org/10.1080/13603116.2020.1846799

ISSN 2237-8049

DIVERSIDIDE

Pregot, M. V. (2021). Principals’ depth of perception of knowledge on special
education programs: How much do they really know? International Journal of
Educational Reform, 30(1), 3-20. https://doi.org/10.1177/1056787920967114

Reindal, S. M. (2010). What is the purpose? Reflections on inclusion and special
education from a capability perspective. European Journal of Special Needs
Education, 25(1), 1-12. https://doi.org/10.1080/08856250903450806

Rodriguez, C. C. & Gil, N. G. (2014). Inclusion and integration on special education.
Procedia Social and Behaviorial Sciences. 191 (2), 1323-1327.
https://doi.org/10.1016/j.sbspro.2015.04.488

Saldana, J. (2019). The coding manual for qualitative researchers. (3™ ed.,
translated, A. T. Akcan & S. N. Sad, Trans. Eds.). A. Pegem Publishing. ISBN: 978-
605-241-605-1

Silverman, D. (2018). Interpreting qualitative data. (5t ed., translated, E. Ding,
Trans. Ed.). Pegem Publishing. ISBN: 978-1-4462-9543-4

Smith, T. E. C,, Polloway, E. A,, Patton, ]. R,, & Dowdy, C. A. (2006). Teaching
students with special needs in inclusive settings. Pearson.

Stainback, S., & Stainback, W. (1996). Inclusion: A guide for educators. Paul H.
Brookes Publishing Co.

Stepanenko, O., Suriak, M., Trubacheva, S., Sirenko, P., & Vlasiuk, I. (2023).
Formation of Students’ Reading Competence in the Conditions of Integrated
Learning. Brazilian Journal of Education, Technology and Society (BRAJETS), 16(3),
648-656. http://dx.doi.org/10.14571 /brajets.v16.n3.2023

UNESCO. Global Education Monitoring Report (2023).

United Nations. (2015). Sustainable Development Goals. Retrieved: 20.10.2024,
https://sdgs.un.org/goals

United Nations Development Programme (UNDP). (2020). Human Development
Report 2020: The Next Frontier—Human Development and the Anthropocene.
UNDP. Retrieved: 20.10.2024, http://hdr.undp.org/en/2020-report

Villa, R. A, & Thousand, J. S. (2005). Creating an inclusive school. Association for
Supervision and Curriculum Development.

Wakeman, S. Y., Browder, D. M,, Flowers, C., & Ahlgrim-Delzell, L. (2006).
Principals’ knowledge of fundamental and current issues in special education.
NASSP Bulletin, 90(2), 153-174. https://doi.org/10.1177/0192636506288858

Conhecimento & Diversidade, Niterdi, v. 16, n. 44
out./dez. 2024.



https://doi.org/10.1177/1056787920967114
https://doi.org/10.1080/08856250903450806
https://doi.org/10.1016/j.sbspro.2015.04.488
http://dx.doi.org/10.14571/brajets.v16.n3.2023
https://sdgs.un.org/goals
http://hdr.undp.org/en/2020-report
https://doi.org/10.1177/0192636506288858

ISSN 2237-804%

DIVERSIDADE

Westwood, P. (2018). Inclusive and adaptive teaching: Meeting the challenge of
diversity in the classroom (2rd ed.). Routledge.
https://doi.org/10.4324/9781351061261

Yin, R. K. (2009). Case study research: Design and methods. Sage.
Zigmond, N., Kloo, A., & Volonino, V. (2009). What, where, and how? Special

education in the climate of full inclusion. Exceptionality, 17(4), 189-204.
https://doi.org/10.1080/09362830903231986

Conhecimento & Diversidade, Niterdi, v. 16, n. 44
out./dez. 2024.



https://doi.org/10.4324/9781351061261
https://doi.org/10.1080/09362830903231986

